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Positive Behaviour Policy 
Our Positive Behaviour Policy is rooted in the understanding that children’s behaviour is a form of communication. In the early years, children are still developing the social, emotional, and language skills needed to express themselves effectively. Behaviour therefore offers valuable insights into a child’s feelings, needs, and experiences.
This policy is underpinned by relational practice, which recognises that positive, secure, and consistent relationships are central to children’s development and wellbeing. When children feel safe, valued, and connected to the adults and peers around them, they are more likely to engage positively with their environment and thrive socially and academically. Staff therefore prioritise building strong, trusting relationships with every child, modelling respectful interactions, and responding to behaviour with empathy and understanding.
Alongside this, we draw on the principles of restorative practice, which emphasises repairing and strengthening relationships when they have been challenged or broken. Rather than focusing on blame or punishment, restorative approaches encourage children to reflect on their actions, consider the feelings of others, and learn how to make amends. In the early years, this is supported through age-appropriate strategies such as guided conversations, modelling of language, and collaborative problem-solving.
By combining relational and restorative practices, our approach:
· Encourages children to feel a sense of belonging and inclusion.
· Supports children in developing self-regulation, empathy, and resilience.
· Promotes long-term positive behaviour through understanding, reflection, and repair, rather than short-term compliance.
· Builds a school culture where every child feels heard, respected, and safe.
This theoretical foundation ensures our behaviour policy is not about control, but about nurturing relationships, supporting emotional development, and helping children learn how to be part of a caring and respectful community.

Strategies for Developing Positive Behaviour and Relationships
At DBF, we focus on fostering a positive learning environment where children feel safe, valued, and connected. We recognise that secure relationships and opportunities for repair are central to children’s social and emotional development. The following strategies guide our daily practice:
1. Building Strong Relationships (Relational Practice)
· Warm, consistent interactions: Staff greet each child by name, use eye contact, and respond with warmth to help children feel seen and valued.
· Key person approach: Each child has a trusted adult who provides continuity, emotional security, and a sense of belonging (their class teacher and learning assistant).
· Attunement: Practitioners notice and respond sensitively to children’s cues, supporting them to feel understood.
· Positive role modelling: Staff demonstrate respectful communication, turn-taking, and empathy in all interactions.
· Emotion coaching: Adults support children in naming and understanding their feelings, linking behaviour to emotions.
2. Creating a Positive Learning Environment
· Visual supports for routines: Each class has a visual timetable that shows the sequence of the day, helping children understand what is happening now and what is coming next. This supports predictability, reduces anxiety, and promotes independence. Some children may also benefit from a “now and next” board, which breaks down routines into smaller steps and supports them in transitioning smoothly between activities.
· Clear and consistent expectations: Behaviour expectations are taught through our DBF values, stories, circle times, visual prompts, and routines that are reinforced positively.
· Encouragement and recognition: Praise, encouragement, and recognition focus on effort, kindness, and cooperation rather than compliance alone.
· Safe and engaging provision: Environments are designed to reduce frustration and conflict, offering choice, challenge, and spaces for regulation.
· Opportunities for collaboration: Group activities, shared tasks, and play encourage cooperation and community.
3. Restorative Approaches to Behaviour
· Restorative conversations: When conflict arises, adults guide children through simple, age-appropriate questions such as:
· What happened?
· How did you feel?
· How might the other person feel?
· What could we do to make things better?
· Repairing harm: Children are encouraged to take responsibility for their actions and supported to make amends in meaningful ways (e.g., helping to rebuild, offering an apology, drawing a picture of kindness).
· Collaborative problem-solving: Staff support children in finding fair solutions together, encouraging turn-taking, sharing, and compromise.
· Restoring relationships: The focus is always on rebuilding trust and connection after an incident, so children feel safe to try again.
4. Supporting Self-Regulation
· Calm-down strategies: Children are guided to use breathing, quiet areas, or sensory tools to manage big feelings. Each class has a calm basket with sensory toys for children to access or be directed to when needed.  
· Modelling reflection: Adults narrate their own strategies (“I feel frustrated, I’m going to take a deep breath”) so children see regulation in action.
· Choice: Offering children simple choices empowers them, reduces conflict, and supports independence.
By embedding these strategies, we help children learn not only how to behave positively but also how to build caring relationships, develop empathy, and manage their emotions—skills that will support them throughout school and beyond.

Our DBF Values
We teach, model, and encourage:
· Kindness – to ourselves, others, and our environment.
· Listening – with our ears and hearts.
· Trying our best – even when things are tricky.
· Keeping safe – with our words, hands, and actions.
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Class Values Jar – Celebrating Our Values in Action
To promote consistency and celebrate our shared school values, each class will use a Values Jar system.
How it works:
· Every classroom will have a jar and pompoms.
· When a student demonstrates one of our school values (e.g. kindness, listening, trying our best and keeping safe), a pompom is added to the jar.
· This recognition is linked directly to our school values and helps students see how their actions contribute to a positive classroom community.
· The emphasis is on teamwork, as students work together to fill their class jar.
When the jar is full, the class earns a collective reward. These rewards are:
· Non-material, fun, and inclusive 
· Aligned with our values and school ethos
· Designed to promote joy, connection, and celebration.
Examples of class rewards:
· Dance party
· Splash time
· Simple dress-up day (e.g. hat day, silly socks)
· Games time
These rewards can be chosen by the teachers or children. (No food rewards or activities that require a budget).

Expectations 
 
High but realistic standards of behaviour and positive attitudes are required of all children and adults. Staff work closely together to ensure that expectations are made clear to all children. This is done in a number of ways:  
 
· Consistently noticing and praising positive behaviour 
· Making it clear that it is the behaviour which is unacceptable, not the child 
· Staff playing alongside children and modeling good behaviour 
· Demonstrating expected behaviour in all areas of learning/school 
· The children are taught to recognise right choices in each other and are given opportunities to care for and help each other   
· Teaching routines for certain activities (e.g. snack times, tidying up, getting ready to go home) 
· Praising children in close proximity to those behaving inappropriately in order to reinforce appropriate behaviour and manage low level inappropriate behaviour 
· A quiet word or a look 
· Reminders of the rules and why we have them, and reinforcing learning about good behaviour (e.g. through Circle Time) 
· Acting out difficult situations and posing questions to enable the children to decide the appropriate way to behave  
· Giving children suggestions as to how they may react to others or to certain issues  
· Prompting children to follow expectations and gradually reducing prompts 
· Considering the provision of sufficient resources and that children are encouraged and supported to stay on task by staff 
· Take children to SLT for praise in a special occasion.  
Strategies to manage behaviour 
 
· Stating the positive – adults aim to use positive language and focus on ‘do’ rather than ‘don’t’ e.g. rather than stating “No running.” The adult would say “Walk inside, it’s safer.” 
· Offering a choice – provides children with a choice can be empowering for the child. E.g. ‘…. has the orange car, you can have the blue or green one.’ 
· Diverting children – it is important that adults intervene to prevent a situation becoming worse. Sensitive adult interaction can support children by rearranging an activity, taking the role of referee, encouraging the children to work together rather than simply saying “Come and help me.”  
· Express feelings – children have strong feelings. Encourage children to express themselves by providing the words children need to describe their feelings e.g. “You don’t look very happy, what’s the matter?” Making sure you direct teach the vocabulary of different feelings. Not just happy and sad.  
· Assertiveness – staff provide the children with the skills to solve their own problems. If a child has behaved inappropriately to another child we encourage the children to explain what they did not like. E.g. “Don’t pull my hair, I don’t like it.” The adult would say “When you pull my hair I feel sad because you hurt me.” Children are also encouraged to use the phrase “stop, I don’t like it” when they are playing independently.  
· Explaining rules – there are times when children do not understand what is expected of them, therefore the staff strive to explain the reasons behind the expected behaviour. E.g. When we go to the theatre we will, stay with a grown up, walk sit quietly.  















 Behaviour Support Tier – Next Steps and When to Seek Help
Tier 1: Manage in Class – Quality First Teaching
(Supported by the class teacher or Learning Assistant)
Tier 1 behaviours are behaviours that can be managed independently within the classroom using quality-first teaching and relational approaches.
Examples:
· Low-level behaviours such as shouting out, not following instructions, or disagreements between peers.
· Children showing dysregulation, such as becoming upset, overwhelmed, or needing space or a sensory break.
· Refusal to join an activity, tidy up, or follow a routine.
You do:
· Use relational strategies (emotion coaching, visual supports, calm tone).
· Offer choices.
· Model desired behaviour.
· Use proximal praise.
· Use restorative language.
· Support the child to regulate and return to learning.

Tier 2: Manage in Class with Additional Support
All incidents need to be logged on CPOMS, assigned to the Head of Year, and parents informed.
(Supported by the class teacher or Learning Assistant, with support from the Head of Year and/or Inclusion Team as required.)
Tier 2 behaviours are behaviours that require support beyond the classroom teacher and indicate that a pattern may be emerging or that additional monitoring, intervention, or parental involvement is required.
Examples:
· Repeated low-level behaviours despite Tier 1 strategies.
· Regular dysregulation impacting learning, relationships, or wellbeing.
· Behaviour that is affecting the learning, safety, or wellbeing of others.
· Behaviour requiring a Change of Face.
· Behaviour where staff require advice from the Head of Year or Inclusion Team.
· Any physical altercation (follow the Physical Altercations Procedure).
You do:
· Use relational strategies (emotion coaching, visual supports, calm tone).
· Offer choices.
· Model desired behaviour.
· Use restorative language, including Colourful Semantics where appropriate.
· Seek advice from the Head of Year and/or Inclusion Team.
· Record incidents on CPOMS by the end of the day.
· Inform parents/carers sensitively, either face-to-face or by phone call.
· Any child who is injured should be taken to the nurse.
· Follow the Physical Altercations Procedure where appropriate.

Change of Face
If a child is showing Tier 2 behaviour, a Change of Face can be used if necessary.
A 'change of face' is not a disciplinary time-out for the child, but rather a strategic pause that allows the staff member to be ready to lead a calm, constructive, and restorative conversation.
· See table of named change of face partner.  
	Change of face partners

	FS1
	FS2

	Jellyfish – Octopus
	Flamingo – Horse

	Whaleshark – Oyster 
	Fox – Sandcat 

	Seahorse – Dolphin – Turtle 
	Camel – Heron

	
	Lizard – Hedgehog 


What change of face looks like.
· Child goes to new class.
· Teacher uses the script ‘Hi (name), would you like to come and join my activity or play in the ….’
· Child joins class for 10 minutes 
· Child is returned to their classroom.
If a child is unable to join the Change of face class successfully, reassess the situation escalate to Tier 3 if required.

Tier 3: Inclusion Team
(When behaviour is persistent, escalating, or requires direct Inclusion Team intervention.)
Examples:
· Repeated dysregulation despite Tier 1 and Tier 2 strategies. 
· Unsafe behaviour that presents an ongoing risk to the child or others. 
· Child unable to co-regulate with familiar adults despite support. 
· Behaviour resulting in frequent removal from learning or repeated Change of Face interventions. 
· Emotional, communication, sensory, or developmental needs requiring assessment or targeted support from the Inclusion Team. 
You do:
· Contact the Inclusion Team for immediate support. 
· Reception informs the Head of Year and SLT. 
· Record incidents on CPOMS by the end of the day. 
· Inform parents/carers sensitively, either face-to-face or by phone call. 
· Inclusion Team determines next steps, observations, targeted interventions, and support plans. 
· Review impact of interventions with parents/carers and relevant staff.


Tier 4: SLT
(For significant concerns requiring senior leadership or multi-agency support.)
Examples:
· Serious or persistent unsafe behaviours.
· Behaviour linked to trauma or high SEMH (Social, Emotional and Mental Health) needs.
· Repeated incidents despite intervention and support plans.
· Risk of exclusion or school refusal.
· Safeguarding concerns.
You do:
· Escalate concerns to SLT or DSL.
· Work with SLT to develop a multi-agency support plan where appropriate.
· Support meetings with families.
· Review support regularly with SLT.
· Monitor the impact of interventions and adjust support as required.




Procedure for Physical Altercations (Bite, Kick, Hit, Pinch, Spitting etc.)

1st Physical Incident
· Class teacher deals with the incident in class.
· Teacher phones parents/carers of both children involved before pick-up to inform them.
2nd Physical Incident
· Child is taken immediately to the Head of Year (HOY) after the incident (HOY to go to the class if the child refuses to leave).
· Use Colourful Semantics with the child.
· Teacher calls parents/carers to inform them of the incident and arrange a meeting.
· HOY and class teacher meet with parents/carers by the end of the next school day.
· A Level 1/2 plan, based on the child’s needs, is created with a clear timeframe (e.g. two weeks, decided based on the conversations and needs of the child), followed by a review meeting with parents/carers.
· SENCO is informed.
· A behaviour log is completed for any further incidents.
Additional Response to Repeated Physical Incidents
· If a child is involved in two or more physical incidents within the same school day, or where there are repeated physical incidents across consecutive days despite support strategies being implemented, SLT will review the situation immediately.
· The decision as to whether the child remains in school or is collected by their parents/carers will be based on the individual circumstances of the child, the nature and severity of the incidents, and whether the safety and wellbeing of the child, their peers, and staff can be maintained.
· Where a child is collected from school due to repeated physical incidents, a meeting must be held with parents/carers, a member of the Leadership Team, and the Inclusion Team on the next school day.
· The purpose of the meeting is to review the incidents, identify any underlying needs, and agree a clear plan of action and support strategies.
· This plan must be agreed and communicated to all relevant staff before the child returns to school.
Next Steps (After Review of the Levelled Plan)
If a further physical incident occurs after the review date, despite strategies being implemented:
· Child is taken directly to SLT.
· SLT contacts parents/carers and arranges a meeting.
· Child is sent home.
· Inclusion Team observes the child and develops a revised support plan.
· A review meeting is held with parents/carers to agree next steps and additional support.

[image: /var/folders/r4/q5pr_4d17rb61xzwv4phg_d90kwpv1/T/com.microsoft.Word/Content.MSO/83019B9.tmp]
image1.jpeg
o
N
SCHOOL

JUMEIRAH PARK




image2.png
DUBAI

)
N
FOUNDATION




image3.png
Our DBF Values

ousal

gt

Q

Kindness
to ourselves,
others and
our
environment

2 )

Listening
with our ears
and hearts

Trying our
best
even when
things are
tricky

Ceee®
Keeping safe
with our
words, hands
and actions





image4.jpeg
taaleem

inspiring young minds




